Pupil premium strategy statement — The Market Weighton

School

This statement details our school’s use of pupil premium funding to help improve the

attainment of our disadvantaged pupils.

It outlines our pupil premium strategy, how we intend to spend the funding in this
academic year and the outcomes for disadvantaged pupils last academic year.

School overview

Detail Data

Number of pupils in school 658

Proportion (%) of pupil premium eligible pupils 25%

Academic year/years that our current pupil premium 2025-26
strategy plan covers (3-year plans are recommended —

you must still publish an updated statement each

academic year)

Date this statement was published October 2025
Date on which it will be reviewed November 2026

Statement authorised by

Richard Harrison

Pupil premium lead

Luke Savage

Governor / Trustee lead

Carol Watson

Funding overview

years (enter £0 if not applicable)

Detail Amount
£182,406

Pupil premium funding allocation this academic year

Pupil premium funding carried forward from previous £0




Part A: Pupil premium strategy plan

Statement of intent

At The Market Weighton School our intention is to provide a high-quality education to all
our pupils, that prepares them for their next stage of education and the world of work.
Our intention is that all pupils, irrespective of their background or the challenges they
face, make good progress and achieve high attainment across the curriculum.

25% of our pupils are eligible for pupil premium funding. We focus our pupil premium
funding on improving all aspects of provision for pupils. We adopt a strategic and
targeted approach to provide opportunities to address academic, pastoral and cultural
gaps.

Our primary goal is to close the attainment gap between Pupil Premium students and
their non-disadvantaged peers. We will focus on providing high-quality teaching and
targeted interventions that address individual learning needs, ensuring that every Pupil
Premium student reaches their full academic potential. High-quality teaching is at the
heart of our approach, with a focus on areas in which disadvantaged pupils require the
most support. This is proven to have the greatest impact on closing the disadvantage
attainment gap and at the same time will benefit the non-disadvantaged pupils in our
school.

We understand that academic success is closely linked to students' overall well-being.
We will prioritize initiatives that foster social, emotional, and mental health, ensuring that
Pupil Premium students are fully engaged in their learning environment and able to
overcome any challenges they may face outside of school.

We will work to raise the aspirations of Pupil Premium students by offering a wide range
of opportunities to explore their interests and talents, engage in extracurricular activities,
and receive guidance on their future education and career options. This includes
enhancing access to resources and experiences that build confidence and ambition. We
will work to raise the aspirations of Pupil Premium students by offering a wide range of
opportunities to explore their interests and talents, engage in extracurricular activities,
and receive guidance on their future education and career options. This includes
enhancing access to resources and experiences that build confidence and ambition.

We will consider the challenges faced by vulnerable pupils, such as those who have a
social worker or family support worker, are young carers, are experiencing mental health
challenges and those experiencing other adverse childhood experiences.

The activities we have outlined in this statement is also intended to support the needs of
all our pupils, regardless of whether they are disadvantaged or not. Implicit in the
intended outcomes detailed below, is the intention that non-disadvantaged pupils’
attainment will be sustained and improved alongside progress for their disadvantaged
peers. Our approach will be responsive to common challenges and individual needs,
rooted in robust diagnostic assessment and our expertise through knowing our
community, not assumptions about the impact of disadvantage.



Challenges

This details the key challenges to achievement that we have identified among our
disadvantaged pupils.

Challenge Detail of challenge

number

1 Literacy Each year, data at The Market Weighton School has consistently
skills and shown that Pupil Premium (PP) students enter Year 7 with lower
Mathematical | literacy and numeracy skills compared to their peers. This pattern
skills for DA continues in the 2025 cohort data and remains a significant barrier to
pupils are in progress across all subjects.

line with the

peers.

Analysis of the most recent baseline data (September 2025)
highlights a persistent attainment gap between PP and non-PP
students in both KS2 prior attainment and CATS cognitive testing. PP
students typically score between 4—7 points lower in verbal,
quantitative, and non-verbal reasoning. This indicates weaker
foundational skills in comprehension, vocabulary, and problem
solving—all of which are essential for success across the curriculum.

In Reading Ages, the gap remains evident. Across all year groups
apart the Year 7 cohort, Pupil Premium students’ reading ages are
between 8-12 months lower than their chronological age and around
one year below their non-PP peers. This suggests that reading is still
not fully embedded as part of learning culture for some PP pupils,
limiting access to more complex written material and exam-style
questions.

In Mathematical ability, PP students also show lower average scaled
scores at KS2 and lower Quantitative CATs scores. This affects their
ability to apply numeracy confidently in problem-solving contexts
across Science, Technology, and Geography, as well as in
Mathematics itself.

Given these patterns, literacy and numeracy remain the number one
focus for Pupil Premium strategy. Strengthening these skills early in
KS3 has a proven long-term impact on academic achievement,
confidence, and access to higher-tier content in KS4. Targeted
interventions, reading and numeracy mentoring, and cross-curricular
literacy approaches are essential to closing this gap and ensuring
equitable progress for all learners.

Current Data taken Sept 2025
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Reading Ages

Year 9 13.06 PP 12.01
Year 8 12.08 PP 11.07
Year 7 11.09 PP 11.10

2 Improved
rates of
progress for
DA Pupils.

Over the past five years, there has been a consistent attainment and
progress gap between Pupil Premium (PP) and non-Pupil Premium
(non-PP) students at The Market Weighton School. Progress 8 data
highlights that while whole-school performance has steadily improved
towards national averages (from -0.4 in 2021/22 to -0.01 in 2023/24
and 2024/25), the outcomes for disadvantaged learners remain below
those of their peers. In 2020/21, the Progress 8 score for PP students
was -1.1 compared to +0.4 for non-PP, a gap of 1.5. Although this gap
has narrowed over time—to -0.56 vs +0.2 in 2023/24 and -0.31 vs
+0.03 in 2024/25—it remains significant.

The 2024/25 cohort did not sit KS2 SATs, and baseline data was
therefore derived from CATs collaboration data on SISRA. This alter-
native baseline makes national comparisons more complex but still in-
dicates that PP students enter with lower starting points and make less
progress across KS3 and KS4. Despite targeted interventions and im-
proved attendance and engagement, PP students continue to under-
perform relative to their peers.

For this reason, improving academic outcomes and progress remains
a key focus for Pupil Premium spending. Investment will prioritise high-
quality teaching, targeted academic interventions, and literacy and nu-
meracy support to close the progress gap and ensure that disadvan-
taged pupils achieve outcomes in line with their peers nationally.




24/25
Prog8ress 20/21 | 21/22 | 22/23 | 23/24 | Sisra
Whole 1 02 | .04 | 03 | -0.01 | -0.01
school
PP 1.1 -1 0.7 | -0.56 | -0.31
NonPP | 04 | 02 | -02 | 02 | 0.03

3 DA pupils
will be more
organised,
attending
lessons with
the correct
equipment
ready to
learn.

PP students require additional support within school to be organised
with homework, show good work, participation, better concentration,
preparation of assessment and organisation skills in line with their
peers

Many of our pupil premium pupils lack resilience, self-regulation and
other personal qualities that promote a positive attitude towards, and
engagement. When faced with challenging tasks many pupils do not
exhibit the resilience needed for extended independent practise.

2024/25 Data taken from Arbor and Epraise for all year groups.

Homework hand in rates from Epraise

Disadvantaged stu-
dents 62%

Non-Disadvantaged 82%

Demerits per week.

Disadvantaged students | 0.63

Non-Disadvantaged 0.37

The following attitude to learning scores 1-4 1 = Outstanding 4 =
Poor

Disadvantaged stu-

Behaviour dents 1.56
Non-Disadvantaged 1.37
Disadvantaged stu-

Good work dents 1.77
Non-Disadvantaged 1.51
Disadvantaged stu-

Participation dents 1.79
Non-Disadvantaged 1.58
Disadvantaged stu-

Mean A2L dents 1.71
Non-Disadvantaged 1.48




The following is the average teacher intervention nomination for each
student.

Disadvantaged stu-
Behaviour dents 0.38
Non-Disadvantaged 0.28
Disadvantaged stu-
Homework dents 0.37
Non-Disadvantaged 0.22
Disadvantaged stu-
Organisation dents 0.30
Non-Disadvantaged 0.25
Disadvantaged stu-
Participation dents 0.62
Non-Disadvantaged 0.49

4 DA Pupils DA students find it difficult to access all the required resources and co
will have experiences due to a lack of funding available at home.

access to co-
curricular
experiences
as well as the
necessary
academic
equipment

5 Increasing Attendance rates for Disadvantaged students is not in line with peers
attendance resulting in missed days of learning which negatively impact
outcomes. Students who had attendance below 90%

Attendance data

Disadvantaged stu-
dents 87%

Non-Disadvantaged 93%

6 Challenging | Challenging home circumstance; complex family circumstances /
home poor home environment, poor belief in education

circumstance;
complex
family
circumstances
/ poor home
environment,
poor belief in
education

Intended outcomes

This explains the outcomes we are aiming for by the end of our current strategy plan,
and how we will measure whether they have been achieved.



Intended outcome

Success criteria

1 Literacy skills and
Mathematical skills for
DA pupils are in line
with the peers.

Intended Outcome:

To ensure that disadvantaged pupils develop literacy and
mathematical skills in line with their non-disadvantaged peers,
reducing and ultimately removing attainment gaps.

Success Indicators:

o Reading comprehension assessments (NGRT, Star
Reader, Lexia) will demonstrate improved comprehen-
sion, fluency, and vocabulary acquisition among disad-
vantaged pupils.

o The disparity between disadvantaged and non-disad-
vantaged pupils in Literacy, Reading, and Mathematics
will be significantly reduced.

o End-of-Year 8 data will show that disadvantaged pupils
achieve NRSS scores of 100 or above and reading
ages broadly in line with their chronological age.

« Teachers will evidence improvement through lesson
engagement, book scrutiny, formative assessments,
and observation of improved confidence in reading and
numeracy.

e A whole-school emphasis on disciplinary literacy and
explicit vocabulary instruction will lead to sustained
gains across all subjects.

Impact Measure:
Internal and external assessment data; teacher feedback;
book scrutiny; triangulation with pupil voice and reading logs..

2 Improved rates of
progress for DA Pupils.

Intended Outcome:

To ensure that disadvantaged pupils make at least expected
progress, closing the gap in attainment and progress between
themselves and their peers.

Success Indicators:

« Reduction and eventual removal of the attainment and
progress gap in Attainment 8, Progress 8, and Subject
Progress Index (SPI) across all subjects.

e Implementation of a curriculum that powerfully ad-
dresses disadvantage by enabling all pupils to know
more, remember more, and apply knowledge with in-
creasing confidence.

« Consistency in high-quality teaching and learning, un-
derpinned by strong pedagogy, effective scaffolding,
precise feedback, and development of cultural capital.

« Evidence of positive teacher—student relationships, in-
creased engagement, and effective classroom dia-
logue through coaching, learning walks, and QA re-
views.

« Disadvantaged pupils achieving parity or exceeding
non-disadvantaged peers nationally in:

7




Attainment 8 outcomes
Grades 5+ and 7+ in both English and Maths
GCSEs
o Progress 8 scores
e Increased uptake of EBacc subjects, particularly in
Modern Foreign Languages, by disadvantaged pupils.
e Sustained improvement evidenced through work scru-
tiny, pupil and staff voice, and progression data post-
16.

Impact Measure:
Annual outcomes analysis; QA triangulation (learning visits,
work scrutiny, data analysis); post-16 destination tracking.

3 DA pupils will be
more organised,
attending lessons with
the correct equipment
ready to learn.

Intended Outcome:

To ensure that disadvantaged pupils are fully equipped, punc-
tual, and mentally prepared for learning, demonstrating inde-
pendent learning behaviours and self-regulation.

Success Indicators:

e DA pupils attend lessons on time, equipped, and ready
to learn, showing improved focus and motivation.

« Homework submission rates, attendance, E-praise ac-
tivity, and Attitude to Learning (ATL) scores in partici-
pation, effort, and behaviour are in line with or above
non-disadvantaged peers.

« Data monitoring via Arbor and E-praise demonstrates
sustained improvement across all year groups.

« Reduction in intervention codes linked to homework,
concentration, organisation, and resilience.

o Teacher reports and class observations confirm pupils’
growing ability to self-regulate and monitor their own
learning.

« Qualitative and quantitative data from student and par-
ent surveys, pupil voice, and GL wellbeing measures
indicate sustained high levels of wellbeing and en-
gagement.

e A reduction in fixed-term and permanent exclusions
among disadvantaged pupils.

Impact Measure:
Termly monitoring dashboards; pastoral data analysis; behav-
iour and attendance reports; E-praise engagement analytics.

4 DA Pupils will have
access to co-curricular
experiences as well as
the necessary
academic equipment.

Intended Outcome:

To ensure that all disadvantaged pupils have equal access to
academic equipment, uniform, and enrichment opportunities
that build confidence, aspiration, and cultural capital.

Success Indicators:

e Increased participation of DA pupils in music tuition,
academic clubs, and sports activities.

8




« Growth in engagement with residentials, educational
trips, and visits that broaden horizons and promote as-
piration.

e Provision of essential academic resources and uniform
removes barriers to participation and fosters equality
with peers.

e Improved self-esteem, social integration, and school
belonging as evidenced by student voice, attendance
at enrichment, and tutor reports.

Impact Measure:

Registers of enrichment participation; tracking of funded sup-
port; pupil voice and wellbeing surveys; qualitative staff feed-
back.

5 DA attendance will
be in line with peers

Intended Outcome:

To achieve sustained high attendance for disadvantaged pu-
pils, with rates in line with or above their non-disadvantaged
peers and above national averages.

Success Indicators:

e Reduction in persistent absence rates for disadvan-
taged pupils.

e No gap between disadvantaged and non-disadvan-
taged attendance rates.

o Both groups to exceed national attendance averages.

e Increased engagement with Breakfast Club, mentoring,
and E-praise incentives to reinforce attendance cul-
ture.

e Improved punctuality and readiness for learning across
all year groups.

Impact Measure:

Weekly and termly attendance tracking; persistent absence
reports; attendance interventions review; EWO engagement
data.

6 Challenging home
circumstance; complex
family circumstances /
poor home
environment, poor
belief in education

Intended Outcome:

To foster a culture of educational aspiration and support
within disadvantaged families, increasing parental engage-
ment with learning and school systems.

Success Indicators:

e Increased parental use of Epraise for monitoring at-
tendance, rewards, and homework completion.

« Higher attendance of DA parents at Parents’ Evenings
and information events.

e Improved communication and partnership between
home and school, supported by Parental Engagement
training for staff.

o Greater parental understanding of progress data, ena-
bling them to better support learning at home.

9




progress and attendance.

Impact Measure:

tudinal tracking of DA parental participation.

« Enhanced parental advocacy and participation in their
child’s education, contributing to improved academic

Epraise engagement data; attendance at parent events; sur-
veys of parental confidence and school communication; longi-

Activity in this academic year

This details how we intend to spend our pupil premium funding this academic year to
address the challenges listed above.

Teaching (for example, CPD, recruitment and retention)

Budgeted cost: £63,470

Activity

Evidence that supports this approach

Challen
ge
number
(s)
addres
sed

Time for high
quality CDP at
a whole school
and subject
level

https://educationendowmentfoundation.org.uk/education-
evidence/quidance-reports/effective-professional-development

Time and funding are allocated to ensure that all staff engage
in high-quality continuing professional development (CPD) at
both whole-school and subject-specific levels. This approach is
underpinned by the Education Endowment Foundation’s guid-
ance on effective professional development, ensuring that CPD
leads to meaningful, sustained improvements in teaching and
learning.

A structured three-objective model is in place for all staff ap-
praisal and professional growth:

1. Objective 1 — Developing High-Quality Teaching: Fo-
cused on refining classroom practice through evidence-
based strategies such as explicit instruction, scaffolding,
formative assessment, and adaptive teaching.

2. Objective 2 — Curriculum Development: Enabling subject
leaders and teachers to strengthen curriculum coher-
ence, sequencing, and progression, ensuring that all pu-
pils, including those eligible for pupil premium, access a
broad and ambitious curriculum.

3. Objective 3 — Research and Innovation: Each staff mem-
ber engages in a research-informed project aligned to
whole-school priorities. These projects are shared and

1,2,3

10



https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/effective-professional-development
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/effective-professional-development

curated through a centralised research repository, fos-
tering a culture of collaboration and continuous improve-
ment.

This approach aligns closely with the EEF’s recommendation
that professional development should build knowledge, moti-
vate staff, develop teaching techniques, and embed practice
over time.

To strengthen implementation and accountability, the Assistant
Head in assessment and intervention with the collaboration
with the Deputy Head of curriculum oversees this work, Staff
training curating CPD resources, tracking staff engagement,
and ensuring that professional learning directly impacts class-
room practice.

Costs — £18,400 (Assistant Head in Assessment and interven-
tion pay)

Whole School
focus on
Literacy and
Instruction

https://educationendowmentfoundation.org.uk/education-
evidence/quidance-reports/literacy-ks3-
ks4?utm_source=/education-evidence/guidance-
reports/literacy-ks3-

ks4&utm medium=search&utm_ campaign=site search&searc
h_term=literacy

Literacy remains a whole-school priority and a key driver for
raising outcomes for disadvantaged learners. In line with the
EEF’s Disciplinary Literacy guidance, the school focuses on the
explicit teaching of Tier 2 and Tier 3 vocabulary across sub-
jects. This approach ensures consistency in language acquisi-
tion, enabling pupil premium students to access complex texts,
examinations, and curriculum content more confidently.

The focus is on:

« Embedding disciplinary literacy so that each subject
area teaches reading, writing, and vocabulary in ways
that reflect its disciplinary conventions.

« Prioritising high-quality instruction through explicit mod-
elling, scaffolded support, and metacognitive talk to
make learning processes visible.

« Using diagnostic assessments to identify reading and
vocabulary gaps early, enabling teachers to plan tar-
geted interventions.

This literacy strategy is designed to build confident, independ-
ent learners with the academic language and comprehension
skills needed to succeed across all subjects.

1,2

11



https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks3-ks4?utm_source=/education-evidence/guidance-reports/literacy-ks3-ks4&utm_medium=search&utm_campaign=site_search&search_term=literacy
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https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks3-ks4?utm_source=/education-evidence/guidance-reports/literacy-ks3-ks4&utm_medium=search&utm_campaign=site_search&search_term=literacy

Again Assistant Head Assistant Head in assessment and inter-
vention with the collaboration with the Deputy Head of curricu-
lum oversees this work, Staff training, implementation of liter-
acy strategies across the school.

Assistant Head overseas work in this area. Costs above

Diagnostic https://educationendowmentfoundation.org.uk/public/files/Diag | 1,2,3
assessments nostic_Assessment_Tool.pdf
will identify
gaps and High-quality assessment is fundamental to effective teaching
support and learning. Diagnostic assessments are embedded across
targeted KS3 using GL Assessments, Star Maths, and NGRT to provide
teaching and precise data on pupil strengths and areas for development.
help to ensure
any These assessments enable staff to:
interventions
are based on e Conduct gap analyses to inform targeted teaching and
specific data. intervention.
Renaissance e Monitor progress of disadvantaged pupils to ensure they
suites keep pace with their peers.
e Use assessment insights to deliver timely, high-quality
feedback—an approach consistently identified by the
EEF as having one of the highest impacts on student
progress.
Data from these tools will inform classroom differentiation, the
deployment of intervention staff, and strategic decisions about
curriculum planning and pupil premium resource allocation.
Costs £4,260 (Accelerated reader) £ 5,090 (GL Suite)
Trained https://educationendowmentfoundation.org.uk/news/teaching- 1,2
members of assistants-can-improve-numeracy-and-literacy-when-used-
staff to run effectively
literacy and Having a trained HLTA coordinate and deliver literacy interventions
numeracy ensures that support for pupils is consistent, structured, and aligned
interventions with whole-school priorities. Evidence from the Education

Endowment Foundation shows that teaching assistant-led
interventions, when carefully planned and delivered by trained staff,
can accelerate literacy progress by several months, particularly for
disadvantaged and SEND pupils. A dedicated HLTA can run
targeted small-group or one-to-one sessions, monitor pupil
progress, adapt interventions to individual needs, and liaise with
classroom teachers, ensuring interventions are effective and
sustainable. This approach maximises the impact of Pupil Premium
funding by providing equitable access to high-quality literacy
support, helping to close attainment gaps and improve long-term
outcomes.

Costs - £43,340

12



https://educationendowmentfoundation.org.uk/public/files/Diagnostic_Assessment_Tool.pdf
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Metacognition
Training

https://educationendowmentfoundation.org.uk/evidence-
summaries/teaching-learning-toolkit/meta-cognition-and-self-

requlation/

Building on previous years of successful implementation, the
school continues to invest in metacognitive training for both
staff and students. This strategy aims to strengthen pupils’ abil-
ity to plan, monitor, and evaluate their own learning—a key
area of development for pupil premium learners.

Weekly form-time sessions focus on applying metacognitive
and self-regulation strategies to key aspects of learning behav-
iour, including:

e« Homework organisation and time management
« Active participation and classroom engagement
e Concentration and revision planning

All tutors are trained through inset and through the staff bulletin
to deliver these sessions effectively, using high-quality, evi-
dence-based resources from a subscribed metacognition pro-
vider. This consistent approach ensures that metacognitive
strategies become embedded across subjects, helping pupils to
become more autonomous and reflective learners.

Assistant Head overseas work in this area. Costs above

1,2,3

Online
homework

Seneca,
Sparks,
Tassomai

https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-
toolkit/homework?utm source=/education-evidence/teaching-

learning-
toolkit/homework&utm medium=search&utm campaign=site s

earch&search term=homework

The school continues to invest in adaptive online homework
platforms such as Seneca Learning, Sparx Maths, and Tasso-
mai, which provide structured and personalised learning oppor-
tunities beyond the classroom.

EEF research indicates that well-designed homework at sec-
ondary level can add an average of +5 months of progress.
These platforms support this by:

« Providing immediate feedback and tailored questions to
consolidate classroom learning.

« Allowing teachers to track completion, identify miscon-
ceptions, and intervene swiftly where gaps appear.

e Supporting pupil premium learners by making homework
more accessible, engaging, and responsive to individual
needs.

This is complemented by in-school support such as supervised
homework clubs and structured study sessions, ensuring that

1,2
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https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/meta-cognition-and-self-regulation/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/meta-cognition-and-self-regulation/
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https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/homework?utm_source=/education-evidence/teaching-learning-toolkit/homework&utm_medium=search&utm_campaign=site_search&search_term=homework
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/homework?utm_source=/education-evidence/teaching-learning-toolkit/homework&utm_medium=search&utm_campaign=site_search&search_term=homework
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/homework?utm_source=/education-evidence/teaching-learning-toolkit/homework&utm_medium=search&utm_campaign=site_search&search_term=homework
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/homework?utm_source=/education-evidence/teaching-learning-toolkit/homework&utm_medium=search&utm_campaign=site_search&search_term=homework
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/homework?utm_source=/education-evidence/teaching-learning-toolkit/homework&utm_medium=search&utm_campaign=site_search&search_term=homework

all pupils—particularly those who may lack access to quiet
study spaces—are able to complete work to a high standard.

Sparx Maths £2,400 Tassomai £2,290 Seneca £700

Targeted academic support (for example, tutoring, one-to-one support, structured
interventions)

Budgeted cost: £56,676

Activity

Evidence that supports this approach

Challe
nge
numbe
r(s)
addres
sed

Lexia/
Switch on

https://educationendowmentfoundation.org.uk/news/eef-blog-
lexia-reading-core5-what-does-the-research-tell-
us?utm_source=/news/eef-blog-lexia-reading-core5-what-
does-the-research-tell-

us&utm medium=search&utm campaign=site search&searc
h term=lexia

The Lexia and Switch-On reading interventions continue to
form the foundation of our literacy strategy for pupil premium
learners in Key Stage 3. Both digital and teacher-led pro-
grammes are used during tutor time to target decoding, com-
prehension, and vocabulary development.

Evidence from the EEF indicates that digital technology, when
used effectively and with clear teacher oversight, can signifi-
cantly improve reading outcomes. Lexia Core5 provides adap-
tive literacy practice, immediate feedback, and personalised
pathways that allow students to make rapid progress. “Switch-
On Reading” complements this by delivering short, intensive
sessions with a trained member of staff, focusing on fluency,
inference, and comprehension.

Regular progress checks are embedded within the system,
and pupils’ progress is reviewed half-termly to ensure rapid in-
tervention where progress is below expected.

Switch On delivery (10h) £9,680, Lexia licence £1,540

1,2

NGRT
(Reading
tests)
Star
Reader

https://educationendowmentfoundation.org.uk/education-
evidence/quidance-reports/digital?utm_source=/education-
evidence/quidance-

reports/digital&utm medium=search&utm campaign=site sear
ch&search term=digital-technology

1,2

14



https://educationendowmentfoundation.org.uk/news/eef-blog-lexia-reading-core5-what-does-the-research-tell-us?utm_source=/news/eef-blog-lexia-reading-core5-what-does-the-research-tell-us&utm_medium=search&utm_campaign=site_search&search_term=lexia
https://educationendowmentfoundation.org.uk/news/eef-blog-lexia-reading-core5-what-does-the-research-tell-us?utm_source=/news/eef-blog-lexia-reading-core5-what-does-the-research-tell-us&utm_medium=search&utm_campaign=site_search&search_term=lexia
https://educationendowmentfoundation.org.uk/news/eef-blog-lexia-reading-core5-what-does-the-research-tell-us?utm_source=/news/eef-blog-lexia-reading-core5-what-does-the-research-tell-us&utm_medium=search&utm_campaign=site_search&search_term=lexia
https://educationendowmentfoundation.org.uk/news/eef-blog-lexia-reading-core5-what-does-the-research-tell-us?utm_source=/news/eef-blog-lexia-reading-core5-what-does-the-research-tell-us&utm_medium=search&utm_campaign=site_search&search_term=lexia
https://educationendowmentfoundation.org.uk/news/eef-blog-lexia-reading-core5-what-does-the-research-tell-us?utm_source=/news/eef-blog-lexia-reading-core5-what-does-the-research-tell-us&utm_medium=search&utm_campaign=site_search&search_term=lexia
https://educationendowmentfoundation.org.uk/news/eef-blog-lexia-reading-core5-what-does-the-research-tell-us?utm_source=/news/eef-blog-lexia-reading-core5-what-does-the-research-tell-us&utm_medium=search&utm_campaign=site_search&search_term=lexia
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/digital?utm_source=/education-evidence/guidance-reports/digital&utm_medium=search&utm_campaign=site_search&search_term=digital-technology
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/digital?utm_source=/education-evidence/guidance-reports/digital&utm_medium=search&utm_campaign=site_search&search_term=digital-technology
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/digital?utm_source=/education-evidence/guidance-reports/digital&utm_medium=search&utm_campaign=site_search&search_term=digital-technology
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/digital?utm_source=/education-evidence/guidance-reports/digital&utm_medium=search&utm_campaign=site_search&search_term=digital-technology
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/digital?utm_source=/education-evidence/guidance-reports/digital&utm_medium=search&utm_campaign=site_search&search_term=digital-technology

To identify and close literacy gaps, all Key Stage 3 pupils com-
plete the New Group Reading Test (NGRT) and Star Reader
assessments. These diagnostic tools provide robust data on
reading ages, comprehension, and word exposure, enabling
teachers to target intervention effectively.

The results are used to:

« Provide tutors with reading word counts to encourage a
sense of competition and promote a love of reading.

« ldentify pupils for further guided reading or library-based
support.

e Inform the deployment of Lexia and Switch-On interven-
tions for pupils below their chronological reading age.

The use of digital assessment tools ensures consistency, effi-
ciency, and accurate tracking of reading progress for disadvan-
taged learners.

GL Assessments £5,090, Accelerated reader licence £4,260

Guided https://educationendowmentfoundation.org.uk/education- 1,2
Reading/ evidence/teaching-learning-toolkit/reading-comprehension-
Sight strategies
reading/Re
ading Guided reading remains a high-impact literacy intervention,
intervention | with EEF research showing potential gains of up to +6 months
progress. Small, focused groups of Key Stage 3 pupil premium
students engage in guided reading sessions led by the librar-
ian or class teacher during dedicated reading periods.
These sessions are designed to:
« Model effective reading strategies, including prediction,
clarification, questioning, and summarising.
« Build fluency and confidence in oral reading.
o Develop critical thinking and comprehension skills, ena-
bling pupils to access increasingly challenging texts.
Staff involved receive training on how to deliver guided reading
effectively, ensuring consistency and impact.
Costs Librarian £28,700
Phonics https://educationendowmentfoundation.org.uk/education- 1,2
intervention | evidence/teaching-learning-toolkit/phonics

Internal reading assessments and KS2 data show that a significant
proportion of PP pupils enter Year 7 and 8 with gaps in decoding,
phonemic awareness, and reading fluency. These gaps act as a
barrier to accessing the wider curriculum, impacting confidence,
comprehension, written accuracy, and overall academic progress.
Strengthening foundational reading skills is essential to ensure that
PP pupils can access age-appropriate texts across all subjects.
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Cost — Trained member of staff for literacy and numeracy above

Star Maths
and Sparks

https://educationendowmentfoundation.org.uk/education-
evidence/quidance-reports/digital?utm_source=/education-
evidence/quidance-

reports/digital&utm medium=search&utm campaign=site sear
ch&search term=digital-technology

Star Maths assessments and SPARX Maths platforms are
used to diagnose learning gaps and provide personalised prac-
tice. Pupils find these tools engaging and motivating, support-
ing sustained improvement in mathematical understanding.

The use of data from Star Maths allows teachers to plan tar-
geted interventions, while SPARX provides a data-driven,
adaptive learning environment where pupil premium students
receive individualised tasks that respond dynamically to their
performance.

Costs for Sparks and accelerator reader licence above

1,2

Small
group
maths
tutoring.

https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-toolkit/small-group-tuition

A Higher Level Teaching Assistant (HLTA) delivers small
group maths tutoring to a targeted cohort of pupil premium
learners during form time. EEF research indicates that small
group tuition can deliver up to +4 months additional progress,
particularly when focused on identified misconceptions and
linked directly to classroom content.

Sessions are designed to provide pre-teaching of key con-
cepts, guided practice, and retrieval opportunities. Regular re-
view and monitoring ensure sustained improvement in mathe-
matical confidence and fluency.

Cost — Trained member of staff for literacy and numeracy above

1,2

Morning
intervention
with small
group
students

https://educationendowmentfoundation.org.uk/evidence-
summaries/teaching-learning-toolkit/meta-cognition-and-self-

requlation/

A morning metacognition programme targets small groups of
students identified for support with learning behaviours and
self-regulation. The programme includes structured sessions
focusing on concentration, resilience, homework organisation,
revision, and time management.

Sessions are led by the Assistant Headteacher and 2 mem-
bers of staff during morning tutor time, using high-quality re-
sources from a subscribed metacognition platform. This pro-
gramme aims to embed lifelong learning habits and increase
self-efficacy, enabling pupils to take greater ownership of their

1,2,3
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academic progress. Parents, tutors and subject teachers are
kept up-to-date with feedback from these sessions

Assistant Head overseas work in this area. Costs above

Period ‘6’ https://educationendowmentfoundation.org.uk/evidence- 1,2
lunch time summaries/teaching-learning-toolkit/extending-school-time/
Additional
Revision Period 6 and lunchtime revision sessions provides additional aca-
Time demic support across subjects. Research indicates that disadvan-
taged pupils can make up to +3 months’ additional progress through
structured extension time.
Funding is used to compensate staff who lead these sessions during
holidays and for the after school bus, ensuring every pupil premium
student has access to extra tuition, revision support, and exam prep-
aration. This provision is particularly valuable in bridging post-pan-
demic learning gaps and reinforcing key subject content.
Costs £ 11,020 (2 days a week Late bus)
Costs Holiday revision sessions £1,730
Homework https://educationendowmentfoundation.org.uk/education- 1,2,3,4,5
support evidence/teaching-learning-toolkit/homework

Homework completion and quality remain areas of focus for pupil
premium learners. Research highlights that homework can add +5
months of progress when effectively integrated with classroom learn-

ing.
The school’s strategy includes:

e Providing quiet study spaces and homework clubs before
and after school to ensure access for all.

e Ensuring that homework tasks are meaningfully linked to
classroom learning, not standalone activities.

o Offering teacher feedback on homework to reinforce learning
and encourage improvement.

o Targeting the use of Sparx Maths, Seneca, and Tassomai to
personalise homework and support independent learning.

This approach aims to improve completion rates, develop learning
routines, and instil responsibility for academic progress among dis-
advantaged students.

Costs Librarian - Above
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Wider strategies (for example, related to attendance, behaviour, wellbeing)

Budgeted cost: £62,260

Activity

Evidence that supports this approach

Challen
ge
number
(s)
addres
sed

DA
Mentoring

https://educationendowmentfoundation.org.uk/evidence-
summaries/teaching-learning-toolkit/mentoring/

Although the EEF identifies mentoring as having variable impact
nationally, at our school, structured and relationship-based mentoring
has proven highly effective for DA pupils. Students are offered targeted
mentoring through the Wellbeing Centre, Mind sessions, and Tigers
Trust engagement. These provide pupils with trusted adult
relationships, guidance in goal setting, and emotional support. The
school’s mentoring framework focuses on building confidence,
resilience, and a sense of belonging — key drivers for improving
attendance, behaviour, and academic engagement. In the well being
centre there are 3 trained mentors.

Costs DA Mentors £28,500

4,5

Access to
resources
and co-
curricular
experienc
es

https://educationendowmentfoundation.org.uk/guidance-for-
teachers/life-skills-enrichment

Ensuring equity of access to learning resources and enrichment
opportunities is central to our DA strategy. Funding supports the
provision of essential equipment, uniform, and access to trips, cultural
visits, and clubs. Our evidence shows that participation in enrichment
and co-curricular activities enhances confidence, cultural capital, and
self-esteem — enabling DA students to feel a stronger sense of
inclusion and equality alongside their peers. These experiences also
promote aspiration and engagement across the curriculum.

Costs Music tuition (22 students)£6,540, Revision guides / books
£3,000, Educational visits £4,000

3,4,5

Targeted
Breakfast
Club

https://educationendowmentfoundation.org.uk/projects-and-
evaluation/projects/magic-breakfast

The school’s targeted Breakfast Club provides not only a nutritious
start to the day but also a calm and supportive environment where
mentoring and pastoral care can take place. This approach has been
instrumental in improving punctuality, readiness to learn, and overall
attendance among DA pupils. Breakfast Club sessions are often used
as informal mentoring opportunities, offering consistency and positive
daily routines for vulnerable students.

Cost DA mentors above, Costs Breakfast £520

Support of
E-praise
Rewards
System

https://www.epraise.co.uk/index.php?view=testimonials

The school’s reward system, Epraise, underpins our behaviour and
motivation strategy. DA funding supports the system’s maintenance
and the purchase of rewards available through the Epraise shop. This
initiative promotes attendance, effort, and academic progress through

N
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regular recognition of success. It ensures that all pupils, including the
disadvantaged, have equal access to incentives that reinforce positive
learning behaviours.

Costs E-praise £2760

Late Bus | Access to extended learning and enrichment opportunities is a vital 2,4

Provision | element of our Pupil Premium offer. The late bus enables DA pupils to
attend after-school clubs, revision sessions, and co-curricular events
that would otherwise be inaccessible. School evidence shows a direct
link between the availability of the late bus and increased DA
attendance at enrichment activities and Period 6 revision. This practical
provision supports equality of opportunity and strengthens engagement
beyond the normal school day.
Costs £11,020 (2 x week Late bus)

Weekly https://educationendowmentfoundation.org.uk/projects-and- 5

attendanc | evaluation/projects/increasing-pupil-motivation

erewards | Attendance rewards, “streaks,” and tutor group competitions have

Streaks been introduced to raise motivation and encourage consistent

and other | attendance among DA pupils. Weekly incentives and recognition

incentives | ceremonies create a positive culture of attendance, helping students
form good habits and improving overall school engagement. This
approach reflects evidence from the EEF’s Increasing Pupil Motivation
project, which found that structured competitions can lead to
measurable improvements in attendance and participation.
Costs Rewards £3,040

Clubs and | https://educationendowmentfoundation.org.uk/guidance-for- 3,4,5

extra- teachers/life-skills-enrichment

curricular | A broad and balanced enrichment offer is a key component of our Pupil

activities | premijum strategy. The school promotes access to a wide range of

mclud‘mg .| clubs — including creative arts, sport, and STEM activities — designed

more ‘arts’ | to enhance social, emotional, and cultural development. These
opportunities build motivation, resilience, and aspiration, supporting the
belief that all pupils deserve a well-rounded, culturally rich education.
DA funding ensures that no student is excluded from participation due
to financial constraints.
Costs Educational visits £4000, Music tuition £6,540

Drawing https://drawingandtalking.com 3,5

and Drawing and Talking is a therapeutic, child-centred intervention. It

Talking provides pupils with a safe, consistent space to explore their feelings

interventio | through drawing rather than direct questioning. This gentle, non-

n intrusive approach supports emotional regulation, improves self-
esteem, and enables pupils to process underlying worries that may be

Art affecting their learning and behaviour.

interventio

n (well Costs Drawing & Talking and art intervention (well being) (4h)

being) 2,880
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Additional Support (Not paid directly from funds but are directed to disadvantaged
students)

Teaching

High https://educationendowmentfoundation.orqg. uk/education- 1,2,3

quality evidence/teaching-learning

teaching in | The most effective strategy for narrowing the attainment and progress

every gaps between Pupil Premium and non-Pupil Premium students is

lesson. ensuring that every child receives consistently high-quality teaching.

Diminish High-quality instruction is the single most impactful in-school factor

attainment influencing pupil outcomes.

and At The Market Weighton School, this principle drives our ongoing

progress commitment to improving teaching through structured professional

gaps development, coaching, and evidence-informed pedagogy. Inset

between days, training in faculty time and the 3 objectives drive teachers to

pupil engage in continuous reflection and refinement of practice, supported

premium by research from the EEF and professional standards for teachers

and non- Feedback is embedded across all lessons as a high-impact approach

pupil to improving learning. According to the EEF, effective feedback has

premium the potential to accelerate learning by up to eight months, supporting

students. students in identifying misconceptions, deepening understanding, and
developing independence.

Oracy https://educationendowmentfoundation.org.uk/education- 1,2

Lead evidence/teaching-learning-toolkit/oral-language-interventions
Having a dedicated staff member to lead oracy across the school is an
effective strategy to support disadvantaged pupils, including those
who are Pupil Premium. This role ensures that oracy is consistently
prioritised in lessons, tutor times, and school-wide activities. By
coordinating staff training, developing guidance documents, and
sharing best practice, this leader helps ensure teachers have the
knowledge and resources to embed speaking and listening skills in
their classrooms. Structured oracy support improves pupils’
confidence, vocabulary, critical thinking, and communication skills —
areas where disadvantaged pupils often need additional support —
which in turn enhances engagement, attainment, and readiness for
further education or employment. It also provides a consistent
approach so that all staff can monitor progress and target
interventions for those most in need.

FocusFirst | National Governance Association (NGA) — “Spotlight on disad- 123

Strategy vantage: pupil premium research” 4:5:6,
The FocusFirst strategy is a bespoke framework developed by The
Market Weighton School to ensure early identification and rapid re-
sponse for pupils who require additional support — particularly those in
the DA cohort. Originally designed to target disadvantaged pupils, the
strategy has been expanded post-pandemic to include all learners
whose education may have been adversely affected.

FocusFirst provides a structured system for staff to log concerns, trig-
ger pastoral or academic interventions, and alert the appropriate sup-
port services. It ensures that no student “slips through the net,” rein-
forcing a culture of vigilance, accountability, and care.

Staff C https://assets.publishing.service.gov.uk/me- 1,2,3,
dia/655f8b823d7741000d420114/Technology in_schools sur- 456
vey 2022 to 2023.pdf
The use of SharePoint has significantly strengthened staff CPD by
providing a centralised platform where key documents, resources, and
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training materials are easily accessible to all staff. This improved con-
sistency in teaching and support, particularly for disadvantaged pupils,
as staff can quickly access up-to-date guidance, intervention strate-
gies, and evidence-based approaches. SharePoint ensures that im-
portant information—such as pupil profiles, SEND support plans, and
PP teaching strategies—is shared effectively across departments, re-
ducing gaps in knowledge and improving the quality of classroom prac-
tice. By streamlining communication and enabling staff to collaborate
more efficiently, SharePoint has helped ensure that support for disad-
vantaged learners is more targeted, coherent, and aligned with whole-
school priorities.

Pastoral

Academic
Mentoring.

https://educationendowmentfoundation.org.uk/evidence-
summaries/teaching-learning-toolkit/one-to-one-tuition/

Academic Mentoring provides tailored one-to-one support to Pupil
Premium students. Each identified pupil has a meeting with a tutor
who does not have a tutor group at the time, who monitors academic
progress, sets targets, and acts as a bridge between home, teachers,
and pastoral teams.

This initiative mirrors the EEF’s evidence on the effectiveness of one-
to-one tuition, which demonstrates an average impact of five
months’ additional progress. Mentors support students in
preparing for assessments, improving engagement, and overcoming
barriers to learning. This personalised approach has proven
successful in previous years, resulting in improved confidence,
attendance, and outcomes for DA students.

Half termly
reward
assemblies
and end of
year
rewards
evening

https://www.gov.uk/government/case-studies/celebrating-positive-
behaviour-in-school

To celebrate achievement and encourage positive engagement, the
school holds half-termly reward assemblies and an end-of-year
rewards evening, which includes parents. All teachers, tutors, and
Heads of Year nominate students for subject awards, recognising
effort, progress, and attainment. Additional rewards are given for
achievements such as reading, attendance, exemplary behaviour,
and other contributions to school life. These programmes aim to
motivate students—particularly Pupil Premium pupils—Dby
acknowledging success, reinforcing positive behaviours, and
strengthening home—school connections.

5,6

Parent
contact
evenings

https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-toolkit/parental-engagement

The EEF highlights that effective parental engagement can lead to an
average of four months’ additional progress. Recognising this, our
school prioritises building strong, informed partnerships with parents
and carers.

At the start of each academic year, Parent Information Evenings
introduce families to the use of Epraise, data tracking systems, and
strategies to support learning at home. Following each Parents’
Evening, DA parents who were unable to attend are contacted
individually and invited into school to discuss progress, ensuring no
family is left disengaged.

This approach enhances communication, strengthens home-school
relationships, and empowers parents to take an active role in
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supporting their child’s education — particularly in understanding
academic reports, attendance data, and homework expectations.

Return to
learning
zone

https://www.nfer.ac.uk/media/pzzlb214/nfer-classroom-senco-to-
senco-may-2024.pdf

The Return to Learning Zone provides targeted support for students
who are temporarily struggling with their wellbeing. This nurturing
space, located within our Wellbeing Centre, focuses on helping pupils
gradually rebuild their confidence, resilience, and readiness to return
to full-time learning. Students receive personalised guidance and
mentoring from our three dedicated mentors, who work closely with
teaching staff to ensure academic and emotional needs are met. The
aim is to reintegrate students back into their full timetable at a pace
that supports both their wellbeing and progress.

3,5

On-call and
Hot spots

https://assets.publishing.service.gov.uk/government/uploads/sys-
tem/uploads/attachment data/file/602506/Behaviour _Manage-

ment _Case Studies Report.pdf

An on-call member of staff is allocated each lesson to ensure a calm
and orderly learning environment across the school. Their role in-
cludes monitoring corridors to maintain a positive atmosphere, re-
sponding promptly to students who may require correction or support,
and visiting nominated “hotspot” classrooms where behaviour can be
more challenging. This proactive approach reduces disruption, sup-
ports classroom staff, and ensures that all students—particularly those
who are Pupil Premium—can learn in a settled and focused environ-
ment.

2,3

Reflection
room

https://www.gov.uk/government/publications/positive-environments-
where-children-can-flourish/positive-environments-where-children-can-
flourish?

The Reflection Room provides a calm, structured space for students
who are struggling to regulate their behaviour or emotions during les-
sons. It allows pupils time away from the classroom to reflect, reset,
and receive guidance before re-joining their learning. This approach
not only supports individual students—many of whom are Pupil Pre-
mium—>but also helps to reduce disruption within lessons, ensuring
that teaching and learning can continue effectively for all. The Reflec-
tion Room is staffed by trained members of the pastoral team who
work with students to identify triggers, promote self-regulation strate-
gies, and plan for a successful return to class.

2,3

Peer
Mentors

https://educationendowmentfoundation.org.uk/education-evi-
dence/teaching-learning-toolkit/mentoring

Peer mentors provide a powerful layer of support for disadvantaged
pupils by offering positive role models, improving confidence, and
helping them feel a stronger sense of belonging in school. Through
regular check-ins, peer mentors help pupils navigate routines, manage
friendships, and develop resilience, which reduces anxiety and in-
creases engagement with learning. They also encourage participation
in lessons and extracurricular activities, helping to close social and
cultural gaps that can widen disadvantage. By building trusted rela-
tionships and offering guidance in a relatable way, peer mentors re-
move barriers early, contributing directly to improved attendance, be-
haviour, and academic confidence for Pupil Premium learners.

2,3,5

Transition
support.

https://www.ucl.ac.uk/ioe/news/2021/may/distinct-transition-phase-
year-7-pupils-needed

A 3 day transition play a crucial role in supporting disadvantaged and
SEND learners as they move between key stages (typically KS2 —

3,5
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KS3). For Pupil Premium they serve as an early intervention oppor-
tunity that can reduce barriers before they become entrenched in sec-
ondary school.

tionnaire—supports both SEND and Pupil Premium pupils by identifying
emotional, social, and behavioural needs early. These tools allow staff to
tailor interventions, monitor progress, and provide targeted support that
addresses barriers to learning, such as low confidence, anxiety, or diffi-
culties with self-regulation. For disadvantaged pupils, this targeted ap-
proach ensures they receive timely pastoral and academic support, im-
proving engagement, wellbeing, and readiness to learn. As a result, in-
terventions are more effective, leading to stronger attendance, behav-
iour, and academic outcomes.

Tutor https://educationendowmentfoundation.org.uk/education-evi- 35
morning dence/leadership-and-planning/supporting-attendance/communicate-
cover to effectively-with-families
complete Tutors are covered once every two weeks to allow them dedicated
tutor time to focus on supporting their tutees, particularly Pupil Premium pu-
interventions | Pils. This time is used for monitoring academic progress, addressing
wellbeing or behavioural concerns, and contacting home where nec-
essary to ensure parental engagement and proactive support.
ELSA and https.//www.elsanetwork.org 35
EBSA for ELSA involves trained staff (Well being team) delivering structured, in-
well being dividual or small-group sessions to support pupils’ emotional literacy,
students. self-esteem, resilience, coping strategies and social-emotional wellbe-
ing. EBSA support recognises that some pupils struggle to attend
school due to emotional and mental-health factors (anxiety, trauma,
stress, sensory overload, social difficulties). The school applies a sup-
portive, understanding, and flexible response — not punitive or label-
ling — to help pupils re-engage.
MIND https://www.mind.org.uk/?utm_source=chatgpt.com 35
intervention | All students are included in a session for emotional and mental-health
support that includes all disadvantaged, SEND or vulnerable pupils
whose wellbeing may impact attendance, behaviour, engagement,
and attainment.
SEND Intervention
Keyworker | https:/www.gov.uk/government/publications/supporting-send/supporting- | 1 2,
s send 3,
Each student is assigned a Keyworker who provides regular check-ins, 4,5,
guidance, and targeted support to address both academic and emotional | g
needs. While this provision is primarily designed for students with SEND,
a significant proportion of these students are also Pupil Premium. The
Keyworker ensures consistent communication between home and
school, monitors progress, and helps remove barriers to learning. This
approach supports a more personalised pathway to improvement, ensur-
ing disadvantaged students receive the additional care and structure
they need to thrive. A system of weekly time dedicated to improving indi-
vidual student outcomes. This is highly targeting individual needs, build-
ing and fostering relationships through the relational practice model.
Social, https://www.gov.uk/guidance/mental-health-and-wellbeing-support-in- 35
emotional schools-and-colleges
and mental | Using Social, Emotional, and Mental Health (SEMH) assessments—
health such as PASS, Boxall Profile, and the Strengths and Difficulties Ques-
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Sensory
physical
medical
interventio
ns

https://nasen.org.uk/resources/supporting-send-observing-learners

The use of sensory walk assessments, health care plans, and personal-
ised sensory toolkits supports SEND pupils, including those who are Pu-
pil Premium, by identifying individual needs and providing targeted strat-
egies to improve engagement and learning. These approaches help staff
to proactively manage sensory sensitivities, regulate behaviour, and cre-
ate an environment where pupils can access the curriculum effectively.
For disadvantaged pupils, ensuring that sensory and health needs are
met reduces barriers to learning, improves confidence, and promotes in-
clusion, resulting in better attendance, participation, and academic pro-
gress. ELSA sessions embedded via a referral system alongside work-
ing closely with the wellbeing team. Sessions are also delivered in the
Educational Psychology training model of 'Tackling Anxiety'

3,5

Communic
ation and
interaction

https://send-network.co.uk/users/speech-language-link

Communication and interaction interventions, including Social Stories,
comic strips, speech and language support, and the use of Elios
(ELSEC) by trained staff (ELCLAN), provide targeted support for SEND
pupils, including those who are Pupil Premium. These interventions help
pupils develop essential communication, social, and language skills, en-
abling them to engage more effectively in lessons and with peers. For
disadvantaged pupils, this targeted approach reduces barriers to learn-
ing, builds confidence, and fosters inclusion, resulting in improved en-
gagement, behaviour, and academic outcomes. Range of keyworker tar-
geted sessions, communication sessions around sports, art and a 'talka-
bout group'

3,5

Neurodiver
sity
referrals

https://connect.humber.nhs.uk/service/children-neurodiversity/introduc-
tion-children-neurodiversity

Referrals to the Neurodiversity Front Door Service provide SEND pupils,
including some Pupil Premium learners, with specialist assessment,
guidance, and tailored support. This early access to expert advice en-
sures that individual needs are identified promptly, enabling the school to
implement targeted interventions and strategies. For disadvantaged pu-
pils, this reduces barriers to learning, improves engagement, and en-
sures that SEND support is personalised, leading to stronger wellbeing,
participation, and academic outcomes. Internal system embedded which
makes this a strong, impactful process.

3,5

SEND
Parental
events

https://www.gov.uk/government/publications/supporting-send/supporting-
send

SEND parental meetings, coffee mornings, and afternoon sessions have
strengthened engagement with families, particularly benefiting disadvan-
taged pupils. These events provide an opportunity for parents and carers
to discuss individual needs, access advice, and understand strategies to
support learning at home. For Pupil Premium pupils, increased parental
involvement helps to bridge barriers such as low confidence, incon-
sistent routines, and limited access to resources. By fostering strong
home-school partnerships, these sessions improve communication, en-
sure interventions are tailored effectively, and reinforce support for both
SEND and disadvantaged learners, leading to better attendance, en-
gagement, and academic progress. Sessions vary with parents with a fo-
cus on community and transitional support for each key stage.

SEND
Interventio
ns

https://stwilfridsacademy.org.uk/therapeutic-interventions
https://childtherapyservice.org.uk/schools/lego-based-therapy
https://www.discovery.kent.sch.uk/curriculum/social-emotional-and-men-
tal-health-and-wellbeing/therapy-dog

Lego therapy, communication through art, communication through
sports, handwriting intervention, stress support (therapy dog), Word pro-
cessing skills, tackling anxiety, Drawing for talking, Animal Care AQA

2,3
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Awards, Gardening AQA awards, Sensory circuits. Sessions vary de-
pendant on need and individual referral process in place is impactful/ re-
viewed often.

TA
Training

https://educationendowmentfoundation.org.uk/education-evidence/teach-
ing-learning-toolkit/teaching-assistant-interventions

Weekly Wednesday after-school training for Teaching Assistants has
significantly strengthened provision for disadvantaged and SEND pupils
by ensuring that support is consistent, skilled, and aligned with whole-
school priorities. Regular CPD sessions focus on evidence-based strate-
gies—such as scaffolding, adaptive teaching, literacy support, and be-
haviour regulation—which enables TAs to intervene more effectively in
lessons. This training has improved the quality of in-class support, en-
suring that disadvantaged and SEND learners receive targeted help that
develops independence rather than dependency. It has also enhanced
the accuracy of early identification, strengthened relationships between
TAs and teaching staff, and increased confidence in delivering small-
group interventions. As a result, pupils are better supported with access-
ing the curriculum, closing learning gaps, improving engagement, and
securing stronger outcomes. TAs provide feedback each year on what
they wish to focus on/ student need/ team needs. This then have an hour
each week of a rotation between personal planning time, internal and ex-
ternal training alongside, team meetings and outcome planning.

Social
emotional
interventio
ns

https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-toolkit/social-and-emotional-
learning?utm_source=/education-evidence/teaching-learning-
toolkit/social-and-emotional-

learning&utm_medium=search&utm campaign=site search&search te
rm=Social%20emotional

Our ELSA and EBSA programme aims to strengthen emotional
regulation, empathy, and decision-making skills among disadvantaged
students. Interventions such as small-group reflection sessions,
resilience workshops, and wellbeing check-ins develop the skills pupils
need to engage more effectively in learning. Evidence from the EEF
highlights that embedding SEL into the daily life of the school can lead
to improved behaviour, social interaction, and attainment. These
approaches ensure that DA pupils are emotionally equipped to
participate fully in classroom learning and wider school life.

Literacy and Numeracy

Weekly Tutor
group reading

https://www.jhanson.hants.sch.uk/Tutor-Time

To support literacy development, tutors read to their tutor groups
once a week. These sessions model fluent reading, introduce new
vocabulary, and promote a love of reading. This regular exposure
helps to improve comprehension, engagement, and confidence,
particularly for Pupil Premium students who may have lower read-
ing ages or fewer opportunities to read at home. The sessions also
provide a structured, positive start to the school day, reinforcing the
school’'s commitment to literacy for all students.

1,2

Students
having a
reading book.

https://educationendowmentfoundation.org.uk/news/low-cost-inter-
net-based-programme-found-to-considerably-improve-reading-abi
All Year 7 students are provided with a personal reading book to
encourage a habit of independent reading. Students can continue
to select and exchange books through the school library, ensuring
ongoing access to a wide range of reading materials. This initiative
particularly supports Pupil Premium students by promoting literacy,

1,24
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improving reading confidence, and fostering a lifelong love of read-
ing. Regular reading helps to close the vocabulary and comprehen-
sion gap, supporting progress across the curriculum.

Knock Knock
reading

https://www.appliedpsychologies.com/post/narrowing-the-gap-
with-paired-reading

Paired reading, or “Knock Knock Reading,” is implemented as a
peer or adult-assisted reading intervention for pupils with the most
significant literacy barriers. This evidence-based approach has
proven particularly effective for pupil premium learners by
providing regular, supported reading practice in a non-judgemental
setting.

Staff are trained to model fluent reading, encourage active
engagement, and use praise and prompting strategies. The paired
reading model not only boosts fluency and comprehension but
also improves confidence, motivation, and self-esteem in reluctant
readers.

1,2

Reading
comprehension
intervention

https://educationendowmentfoundation.org.uk/education-evi-
dence/teaching-learning-toolkit/reading-comprehension-strategies
Targeted reading comprehension sessions support pupils in under-
standing the meaning behind texts, focusing on language compre-
hension rather than decoding. Strategies include reciprocal reading,
think-aloud modelling, and text annotation.

Staff delivering the sessions receive specialist training to ensure fi-
delity to the evidence-based model. This intervention is designed to
develop pupils’ ability to infer, summarise, and monitor their own
understanding—critical skills for success across the curriculum.

1,2

Axiom
Intervention

https://axiommaths.com/case-study/the-market-weighton-school/
Axiom Maths is a 5-year enrichment programme for pupils from
Year 7 to Year 11, delivered in small-group “maths circles.” These
sessions go beyond the standard curriculum: pupils explore chal-
lenging problems, develop deep reasoning, and engage in collabo-
rative mathematical thinking. Pupils are nominated with strong abil-
ity which will include some Pupil premium students.

1,2

Run With it
intervention

https://www.runwithithull.co.uk/

Run With It delivers targeted Intervention Our Lincolnshire Expan-
sion Programmes and inspiring Enrichment Days that bring learning
to life. Through real-world settings, practical activities, and focused
support in English, Maths, and well-being, we help students build
confidence, apply classroom skills, and reach their full potential. In-
tervention Programmes Running over 5-10 weeks, our tailored ses-
sions focus on developing students’ literacy, numeracy, and social
skills in meaningful, practical ways. At the heart of every pro-
gramme is a commitment to raising aspirations, building self-belief,
and boosting confidence, outcomes our learners consistently
achieve. Enrichment Days Enrichment Days offer learners a behind
the scenes experience at one of our inspiring centres, where learn-
ing meets the real world. Through engaging workshops in English,
Maths, and healthy lifestyle, students take part in practical activities
that support both academic progress and physical and mental well-
being, bringing classroom learning to life in a truly memorable way.

1,2,3

Wider Strategies

Fortnightly
Student council

https://dera.ioe.ac.uk/id/eprint/6611/2/DCSF-RR001.pdf
The Student Council and other student voice initiatives give pupils

3,5

26



https://www.appliedpsychologies.com/post/narrowing-the-gap-with-paired-reading
https://www.appliedpsychologies.com/post/narrowing-the-gap-with-paired-reading
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://axiommaths.com/case-study/the-market-weighton-school/
https://www.runwithithull.co.uk/
https://dera.ioe.ac.uk/id/eprint/6611/2/DCSF-RR001.pdf

and student
voice

the opportunity to share their opinions, contribute to school deci-
sions, and help shape the school environment. These platforms en-
courage engagement, responsibility, and leadership skills, particu-
larly for Pupil Premium students who may benefit from additional
opportunities to have their voices heard. Involving students in deci-
sion-making promotes a sense of ownership, improves motivation,
and helps the school tailor support and provision to meet the di-
verse needs of all learners.

Debate morning

https://www.schoolstogether.org/case-studies/debating-and-oracy
Debate mornings for Year 7 to 10 (run during tutor time) are de-
signed to develop students’ oracy, critical thinking, and confidence
in speaking. While primarily aimed at more able students, many par-
ticipants are also Pupil Premium. These sessions provide targeted
opportunities for Pupil Premium students to enhance their communi-
cation skills, engage in structured discussions, and develop the con-
fidence to articulate ideas effectively. Improving oracy supports pro-
gress across the curriculum and helps prepare students for higher-
level study and future opportunities.

3,5

Career
interventions

https://www.gov.uk/government/publications/careers-guidance-pro-
vision-for-young-people-in-schools

The school’s Careers Education, Information, Advice and Guidance
(CEIAG) programme provides a progressive, fully sequenced ca-
reers pathway from Year 7 to Year 11, with targeted support for Pu-
pil Premium pupils at every stage. Students begin in Year 7 with an
introduction to careers, inspirational alumni visits, STEM opportuni-
ties, and access to digital platforms such as Log on, Move on. As
pupils move through Years 8 and 9, they experience enterprise
days, labour market information sessions, apprenticeship and tech-
nical education workshops, employer fairs, and university visits de-
signed to raise aspirations—particularly for disadvantaged learners.
In Year 10, careers guidance intensifies with interview skills work-
shops, multiple college taster days, employer interviews, and a full
Work Experience week, ensuring Pupil Premium pupils gain real in-
sight into the world of work. By Year 11, students receive focused
support on study skills, exam preparation, and post-16 pathways,
alongside one-to-one career interviews and bespoke mentoring for
Pupil Premium learners. This comprehensive programme ensures
that disadvantaged pupils receive the information, experiences, and
personalised guidance needed to make informed decisions and pro-
gress successfully into further education, training, or employment.

3,5

PD Days

https://pshe-association.org.uk/evidence-and-research/social-mobil-
ity-case-for-statutory-pshe-education

PD drop-down days play a vital role in supporting disadvantaged
pupils by providing structured opportunities to build cultural capital,
develop life skills, and access essential knowledge that they may
not otherwise encounter. These days offer targeted teaching on
themes such as mental health, healthy relationships, careers, finan-
cial literacy, and personal safety—areas where disadvantaged
learners often face wider gaps. By pausing the normal timetable,
schools ensure that all pupils, regardless of background, receive
high-quality, age-appropriate guidance that strengthens wellbeing,
resilience, and decision-making. This helps reduce common PP
barriers such as low confidence, limited aspirations, and difficulties
with emotional regulation. PD days also improve engagement by al-
lowing pupils to explore real-life issues in a supportive environment,
leading to better attendance, stronger behaviour, and improved
readiness for learning across the curriculum.
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Science, Maths | https://www.ucl.ac.uk/news/2017/sep/poorer-pupils-get-less-help- 2.3
and English HW | better-classmates-homework
detention To improve engagement and completion of core homework, stu-
correction/ dents who have not completed tasks in Science, Maths, or English
restorative attend targeted homework support sessions rather than a standard
session detention. In these sessions, students work directly with their sub-
ject teachers to complete and correct their homework, receive guid-
ance on challenging concepts, and consolidate their learning. This
approach ensures that students—particularly Pupil Premium pu-
pils—receive meaningful support, address gaps in understanding,
and are better prepared for future lessons, rather than simply being
removed from learning time.
French and Students in Y10 have French and Spanish support during morning 2
Spanish tutor time to strengthen their language skills and close potential

intervention for
Y10 (Morning)

gaps in prior learning. These targeted intervention sessions enable
pupils to reinforce vocabulary, grammar, and pronunciation in a
small-group setting, benefiting those who may not have access to
language support at home. This approach boosts confidence,
broadens cultural awareness, and enhances readiness for GCSE
modern foreign languages — helping to raise attainment and en-
sure that disadvantaged learners access the full benefits of lan-
guage learning.
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Part B: Review of the previous academic year

Outcomes for disadvantaged pupils

Progress 8 2025

This year’s Progress 8
Progress 8 | 17/18 [ 18/19 [ 19/20 [ 20/21 | 21/22 | 22/23 | 23/24 | 24/25 y g
Collab (P8) figures have been

calculated differently from
Whole school | -0.20 [ -0.26 | -0.05 [ 0.21 | -0.42 | -0.30 | -0.00 | -0.05 previous years, using
CAT data as the baseline
measure rather than KS2
outcomes. Benchmarking
against over 1,100 schools through SISRA ensures a fairer national comparison in the absence
of KS2 test data

Disadvantaged students (PP): The progress gap has narrowed again this year. PP students
achieved -0.31, a marked improvement on last year’s -0.56 and a significant step forward com-
pared with historical gaps (e.g. -1.05 in 2020/21).

Analysis of 2024/25 outcomes shows that The Market Weighton School (TMWS) is performing
broadly in line with national averages, with some areas of strength. At TMWS, 25% of disad-
vantaged (Pupil Premium) students achieved a grade 5 or above in English and mathematics,
compared with a national figure of 27.5%. This represents only a small in-school gap of 2.5
percentage points. Attainment 8 for TMWS Pupil Premium students was 36.63, which is above
the national average for disadvantaged students (34.9).

The overall attainment gap between disadvantaged and non-disadvantaged students nationally
remains around 15.4 points, whereas at TMWS the gap is significantly narrower at 7.89 points.
This demonstrates that while Pupil Premium students at TMWS are achieving outcomes that
exceed national averages for similar students, there is still a measurable in-school gap to ad-
dress.

Looking deeper into subject areas Open bucket, Languages and humanities have shown to be
narrowing the gap from previous years, however, Core subjects have shown to be widening
slightly from previous years.

For this reason, improving outcomes and progress for disadvantaged learners continues to be
a core focus of Pupil Premium spending. Funding will be used to sustain improvements in high-
quality teaching, literacy and numeracy intervention, and targeted academic support to close
the attainment gap further and ensure that disadvantaged pupils achieve in line with their non-
disadvantaged peers.

PP -0.80 | -0.73 | -0.18 | -1.05 | -1.03 | -0.69 | -0.56 | -0.31
_Non PP -0.03 | -0.15 | 0.00 | 0.44 | 0.2 0.2 0.2 0.03

Review of interventions 2025

Time for high quality CDP at a whole school and subject level: Time for high quality CDP
(3 objectives) at a whole school and subject level staff continue to engage proactively with
CPD through curriculum development and independent research — [Impact — High]

Whole School focus on Literacy and Instruction: staff are encouraged to teach explicit
strategies for reading and writing in their subjects and this is always a focus on training days.
We need to be firmer about expectations on what we want to see and follow this up where not
being done. [Impact — Mixed]

Trained member of staff to run literacy interventions: we now have 3 HLTAS running a
range of literacy interventions including Lexia, Swtch-On, Reading comprehension. We also
have phonics intervention being run by the librarian and an English teacher. [Impact — High]
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Metacognition Training: The implementation of weekly metacognition sessions in tutor time
continues to be a high-impact strategy, with the majority of teachers delivering the content
enthusiastically and with a growing level of confidence. Staff receive a brief outline of each
session through the weekly bulletin, which has supported consistency; however, a small
number of staff would benefit from further training and modelling to ensure delivery remains
high quality across all tutor groups. To address this, the school plans to provide more extensive
whole-school training in 2025/26, building on the strong foundations already established.
[Impact — Mixed]

Online homework (GCSEPOD): GCSEpod Students who regularly used GCSEpod resources
performed better than those who did not. However, smaller number of student have seemed to
use it and from a leaving questionnaire more are turning to Seneca/Sparks/Tassomai [Impact
— low]

Seneca, Sparks, Tassomai: Not reviewed as just started.

Extra Head of Year: This has allowed much more support for PP students. Each pastoral link
meeting has a standing agenda item off PP where we go through the list and see what support
each of them need. Each week HOY's pick a PP student of the week which is shared with staff-
alongside this there is strategies and a bit of information to help support the child selected. [Im-
pact — High]

Lexia: Lexia students made excellent progress in reading age, with an average gain of +2.93
years (9.08 — 12.01), demonstrating strong impact on decoding and fluency. Their GL score
rose slightly (+0.14), showing stable progress, though their SAS declined, indicating
improvement at a slower pace than national norms. By contrast, non-Lexia students made
smaller reading age gains but also saw a dip in GL scores. This suggests Lexia has a clear
strength in rapidly improving reading age, even if wider literacy skills need continued
development. [Impact — High]

Switch-On: delivered some of the most promising results. Students made a +1.98 year gain in
reading age (7.06 — 9.04), almost two years’ improvement, alongside modest but positive
gains in both SAS (+0.23) and GL scores (+2.22). Compared with non-Switch-On students,
these gains demonstrate that Switch-On is one of the more effective interventions for
accelerating reading progress, particularly in raising reading age. [Impact — High]

NGRT (Reading tests): Improved KS3 literacy using NGRT Reading Tests in English
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Disadvantaged data Sept 24 10.08 97.15
Disadvantaged data July 25 12.04 95.90
Non-disadvantaged data Sept
24 12.04 | 100.63
Non-disadvantaged data July 25 14.01 | 106.61

The New Group Reading Test (NGRT) is used at The Market Weighton School to assess
reading comprehension, track progress over time, and identify students who require targeted
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literacy intervention. Analysis of the 2024/25 data shows that disadvantaged students started
the year with a lower average reading age (10.08 years, SAS 97.15) compared to their non-
disadvantaged peers (12.04 years, SAS 100.63). By July 2025, both groups made progress,
with disadvantaged students improving their average reading age to 12.04 years — a gain of
almost two years within the academic year. However, the standardised score (SAS) decreased
slightly to 95.90, suggesting that although students’ reading ages improved, progress was
slightly below that of national expectations. In comparison, non-disadvantaged students
increased their reading age from 12.04 to 14.01 and their SAS from 100.63 to 106.61, showing
accelerated progress and widening the relative performance gap. This highlights that while
interventions and teaching strategies have improved reading outcomes for disadvantaged
students, a significant disparity remains in both reading age and standardised attainment. As
literacy is a key barrier to progress across the curriculum, NGRT data will continue to inform
Pupil Premium spending priorities, ensuring targeted literacy interventions, reading recovery
programmes, and classroom strategies are embedded to raise reading comprehension levels
and close the gap between disadvantaged and non-disadvantaged learners. [Impact — Low to
Mixed]

Guided Reading/ Sight reading/Reading intervention: Guided Reading students gained
+1.97 years in reading age (8.08 — 10.05) and improved their SAS slightly (+1.64). While their
GL scores fell, the reading age progress shows that students developed greater fluency and
confidence. Non-guided students made stronger progress overall, but the gains for intervention
students suggest Guided Reading is helping the weakest readers to accelerate their basic
reading skills, even if comprehension still requires further support. [Impact — Mixed]

Star Maths:
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Disadvantaged data Sept 24 99.54

Disadvantaged data July 25 100.63

Non-disadvantaged data Sept

24 108.85

Non-disadvantaged data July 25 | 111.89

Star Maths assessments provide a standardised measure of mathematical attainment (NRSS)
and allow tracking of progress across the academic year. Analysis of 2024/25 data shows that
disadvantaged students started the year with an average NRSS of 99.54 in September 2024
and increased to 100.63 by July 2025, indicating modest progress. In comparison, non-
disadvantaged students began with a higher starting point of 108.85 and progressed to 111.89
over the same period. Although disadvantaged students made progress in mathematics, the
gap between disadvantaged and non-disadvantaged learners remains substantial — from
approximately 9 points at the start of the year to over 11 points by July 2025. This
demonstrates that disadvantaged students are improving but at a slower rate than their peers,
highlighting the need for targeted interventions to accelerate progress in numeracy. As a result,
Pupil Premium funding will continue to prioritise mathematics support, including small-group
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interventions, personalised tutoring, and in-class scaffolding, to raise attainment and narrow
the gap between disadvantaged and non-disadvantaged learners. [Impact — Mixed to High]

Small group maths tutoring: Each morning during tutor time KS3 students targeting DA
students first have undergone tuition throughout the year. Students attending a Maths
intervention made a small increase in GL score, from 96.96 to 98.95 (+1.99), and in their STAR
test score from 98.54 to 102.43 (+3.89).

Students not in the intervention showed a decrease in GL score from 99.03 to 97.30 (-1.73),
but a larger increase in STAR score from 105.58 to 107.75 (+2.17). Best GL progress: Maths
intervention students Best STAR score starting point: Non-intervention students Maths
intervention made more consistent GL improvements, while both groups made good progress
on STAR. [Impact — Mixed]

Morning intervention with small group students: Interventions impeded by absence for a
year of one of the tutors. Students receiving concentration interventions have higher demerits
and lower behaviour ATL scores compared with non-intervention peers, though there is a slight
improvement over the year. Non-intervention students remain stable with consistently lower
behaviour concerns, suggesting that concentration interventions are supporting students with
greater initial difficulties but progress is gradual. For homework interventions, students start
with much lower completion rates than non-intervention peers, and this gap persists over the
year, with a slight decline from 61% to 56%. Non-intervention students maintain high
homework engagement, dropping slightly from 90% to 85%, highlighting the ongoing need for
targeted homework support for intervention students. Students in organisation interventions
show higher organisation and participation ATL scores than non-intervention students,
indicating that the support is helping improve these skills. While intervention students’ scores
remain fairly stable over the year, non-intervention students have lower organisation and
participation ATL scores, which slightly decline, suggesting intervention support is maintaining
positive outcomes. For participation interventions, students begin with higher participation ATL
scores than non-intervention peers but show a small decline over the year, while non-
intervention students’ scores remain stable. Participation intervention codes drop to zero for
both groups by July, indicating the interventions may have concluded or achieved their
intended support. Overall, interventions support students with initial challenges in behaviour,
engagement, and organisation, but certain areas, particularly homework and participation,
require continued monitoring to sustain progress. 25/26 will see more organised with 3
members of staff working on the interventions [Impact — Mixed]

Period ‘6’ lunch time Additional Revision Time: Students engaged in Period 6 Tutoring had
higher target grades overall (5.90) than their peers (4.78), showing that this group contained
many of the school’s more ambitious learners. Impressively, they achieved 5.78 overall, very
close to their targets, and in English they exactly matched their target (6.07). In Science, they
slightly exceeded expectations (5.87 — 5.88), and in Maths the shortfall was only marginal
(5.73 — 5.57). By comparison, students not in Period 6 achieved much lower outcomes (4.16
against 4.78). This shows that Period 6 Tutoring helped students sustain performance close to
expected levels, while those not involved fell further behind. [Impact — High]

Homework Club Homework: While homework hand-in rates declined slightly (83.88% —
78.64%), intervention measures have increased, with homework intervention codes rising from
0.28 to 0.30 and revision interventions from 0.79 to 0.85. This shows staff are proactively
supporting students to maintain progress outside lessons. [Impact — Mixed]
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DA Mentoring: Students who use the well-being centre show lower overall attendance and
attainment compared with their peers, with attendance dropping from 90% in September 2024
to 78% in July 2025 and GCSE and KS3 attainment declining over the same period. While
reading ages have improved, they remain slightly behind non-users, particularly in Maths and
English SAS scores. Engagement is lower, with homework completion falling to just 61% and
participation slightly decreasing, and behaviour and organisation show minor challenges
compared with peers. Overall, these students are making progress, but they require targeted
support in literacy, numeracy, attendance, and homework engagement to help close gaps and
improve outcomes. 25/26 mentors will have link meeting with assistant head with more
organised direction from deputy head of training. DA Mentoring see all PP students for WB
check in with focus on Y11 and exam prep and college applications [Impact — Mixed]

Access to resources and co-curricular experiences: Throughout the year PP student were
checked for basic equipment, PE equipment and uniform and supported if required. All pupil
premium GCSE students were given access to all the revision materials supplied through the
school. Families are encouraged to contact school if they require any help to trips, cost of uni-
form and equipment. 2024 increased the amount of the clubs ever put on by the school. With
the employment of an Oracy and Clubs lead in the school, club attendance by DA students will
be pushed more than before. The data showed that students attending clubs had better pro-
gress in all areas including attendance, attainment and A2L. [Impact — High]

Targeted Breakfast Club. Students who have attended have an attendance to school of 90%
compared to 92% of those who don’t. Attainment and attitude to school with these students in
much less[Impact — Mixed]

Support of E-praise Rewards System: PP students have the option to message teachers/
Tas directly if they feel they cannot speak face to face or have chance to see staff member
Receive messages and reminders about homework and other activities. E-praise continues to

be a very effective way of motivating students, it is also a very powerful teaching tool which
puts data at the fingertips of teaching staff. 2024-25 showed a 97% engagement of at least one
parent using the app. Two parents E-praise evening are calendared to help those to use it
effectively. [Impact — High]

Provision of Late Bus Attendance at co-curricular activities is significantly affected when the
late bus is not available therefore this is an essential element of our approach to improving
outcomes for all pupils. [Impact — High]

Weekly attendance rewards: Since the introduction of incentives at school, attendance has
slightly declined for both disadvantaged and non-disadvantaged students, though the impact
differs between groups. Disadvantaged students’ attendance fell from 90.79% to 87.33%, a
drop of 3.46%, indicating that while incentives may have some effect, this group continues to
face challenges in maintaining consistent attendance. Non-disadvantaged students also
showed a small decline from 94.99% to 93.23% (1.76%), suggesting they are less affected by
attendance issues overall. The data highlights that disadvantaged students remain the group
most at risk for lower attendance, and additional targeted support may be required alongside
incentives to improve consistency. New incentives have been thought of by HOYs for 25/26
[Impact — Mixed]

Streaks and other incentives: New for this year so no review

Clubs and extra-curricular activities including more ‘arts’: The school has expanded its
enrichment offer, providing a wider range of clubs and activities than in previous years.
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Disadvantaged Access (DA) funding has enabled all pupils to participate without financial
barriers. School trips have also increased, providing additional cultural and social experiences.
Student engagement in pupil voice initiatives, including student council roles, has increased,
contributing to a stronger presence of student input in school decision-making. Participation
levels vary between groups, resulting in an overall impact rating of mixed—high. Students who
attend school clubs generally demonstrate stronger academic performance and engagement
compared with non-club attendees. Their attendance remains high across the year, dropping
slightly from 93.39% to 92.15%, while non-club students show a more noticeable decline from
93.28% to 89.49%. Club attendees consistently outperform non-attendees in both GCSE and
KS3 attainment, with GCSE scores slightly decreasing from 3.91 to 3.88 and KS3 scores from
5.64 to 5.49, compared with relatively lower and more stable scores for non-club students
(GCSE 3.72 — 3.74; KS3 5.05 — 5.03). In GL assessments, club students achieve higher
scores across Maths, English, and Science. For example, Maths NRSS starts at 107.72 and
rises to 109.91, while non-club students increase from 105.32 to 107.48. English and Science
scores also remain higher for club attendees, indicating stronger overall academic outcomes.
Reading ages similarly show club students progressing from 12.10 — 14.05 (RA) and 12.84 —
14.40 (RA decimal), compared with non-club students’ 11.01 — 13.05 and 11.09 — 13.39,
suggesting that club participation may support literacy development. Engagement and
homework completion are also higher among club students. Homework percentage hand-in
rates slightly decline from 84.05% to 79.27%, whereas non-club students drop from 81.13% to
75.92%. Club students have fewer demerits and lower behaviour intervention codes,
maintaining a more positive behaviour profile (demerits 0.28 — 0.21; behaviour ATL 0.37 —
0.37), while non-club students consistently show higher demerits and behaviour intervention
codes. Organisation, participation, and ATL measures are slightly better for club attendees,
indicating that involvement in extracurricular activities may contribute to stronger engagement
and positive learning behaviours. Overall, club attendees demonstrate better academic
outcomes, higher literacy progression, stronger engagement, and more positive behaviour
compared with non-club students. While minor declines are observed over the year,
participation in clubs appears to provide both academic and pastoral benefits that support
sustained progress. For 2025/26, the school will; Continue expanding the club offer in response
to student feedback. Monitor attendance to improve consistency of uptake, particularly among
disadvantaged pupils, Strengthen the integration of student voice into school decision-making
to ensure pupils see the impact of their contributions. [Impact — High]

High quality teaching in every lesson: A number of teachers have attended external training
events supported by school funding. We also continue to run high quality internal training
based on the areas identified in the support plan and through MER. [Impact — High]

Oracy Lead: The school has prioritised the development of oracy across lessons, tutor time,
and wider school activities. A bank of resources has been provided by the oracy lead on the
staff C-Drive to support teaching and learning, ensuring that oracy is embedded within class-
room practice. Evidence indicates that pupils, particularly disadvantaged learners, have shown
improvements in confidence, vocabulary, and the ability to articulate their thinking, leading to
increased engagement and participation. For 2025/26, the oracy lead is to deliver more whole-
school CPD on oracy to ensure all staff are confident in implementing high-quality speaking
and listening strategies consistently across the curriculum. This approach aims to consolidate
progress and further enhance consistency. [Impact — High]
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FocuskFirst is a minimal cost strategy which allows staff the time to consider which pupils are
most in need of support. The termly update of intervention tiered intervention lists is supplied to
all staff with wave strategies for all staff to intervene. It is the vehicle by which all our
interventions and DA support is delivered, it allows the identification and support to be put in
place for pupils and will remain as the driving force behind our DA approach. Training day Sept
25 is used to remind teachers how to use FocusFirst [Impact — Mixed]

Staff C: The use of SharePoint has had a high impact across the school, with staff consistently
engaged and regularly using the platform to share practice, access training, and collaborate
effectively. Its centralised structure ensures that key documents, procedures, and student
information are easily accessible, leading to greater consistency in teaching and support. This
is particularly beneficial for disadvantaged pupils, as staff can quickly retrieve up-to-date
guidance, intervention strategies, and evidence-based approaches. SharePoint has
strengthened communication between departments, improved the sharing of pupil profiles,
SEND support plans, and Pupil Premium strategies, and reduced gaps in knowledge. By
streamlining access to essential information and enabling more efficient collaboration,
SharePoint has enhanced staff CPD and helped ensure that support for disadvantaged
learners is more targeted, coherent, and aligned with whole-school priorities. [Impact — High]

Academic Mentoring: 2024-25 morning sessions concentrated on revision technique and
stress and with the addition of extra staff to cover tutor time so that tutors intervened with
individual students. Tutees found this really useful to have time with individual students. Year
11 Tutors will regularly meet their tutees individually to discuss exam preparation and
strategies. Pupil premium students to be seen first [Impact — High]

Half termly reward assemblies and end of year rewards evening: Promotes expect more
achieve more. Sets high expectations and encourages students to achieve. Good mix of PP
and non PP who receive these rewards. [Impact — High]

Parent contact evenings: Parents of disadvantaged who were invited in for E-praise training
to engage with the platform more. Regular checks of which parents are logging in and are then
contacted if not. The school has seen an increase of parental engagement of which 98% of
parents at the end of the year were using E-praise regularly. [Impact — High]

Return to learning zone: PP interventions and meetings happening. PP students accessing
this space as a stepped approach to back into lessons whether this is for attendance or sup-
porting behaviour. [Impact — High]

On-call and Hot spots: Oncall member of staff available every lesson to support learning of
students and hot spot to call in and check on lessons/ individuals [Impact — High]

Reflection room: Students can be brought here following incident to have time to reflect. [Im-
pact — High]

Peer Mentors: Students engage very well with the peer mentors, however, the number of peer
mentors available has dropped off at the end of 24/25. For 25/26 a new ‘buddy’ system
including Y8 as ‘buddy’s’ for year 7 to help them transition into the school. More Y9 and 10
Mentors will be trained. [Impact — Mixed]
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Transition support: Have the opportunity to see school life. Asks questions and meet a lot of
staff this helps build relationships. [Impact — High]

Tutor morning cover to complete tutor interventions: Have one to one session to go
through any issues and actions be put in place [Impact — High]

Drawing and Talking intervention: Low numbers students have been used. A review of its
use with greater numbers for 25/26 [Impact — Low]

ELSA and EBSA for well-being students: Low numbers of students have been included in
this intervention, however, its use has been noted to be good [Impact — mixed]

MIND intervention: All Y7 students have had a session which has then led to referrals [Im-
pact — high]

Keyworkers: Our highest impact through student relationships. Rated by staff and students.
This helps to feed into overall impact tracker for SEND Students. Potential change to the time
allowance for some students. [Impact — high]

Social, emotional and mental health: Students increase reslience, wellbeing and emotional
understanding. No change required - need to ensure enough staff are trained so that waiting
lists remain low. [Impact — high]

Sensory physical medical interventions: Students have meetings around conditions such as
diabetes with peers and sensory sessions are programmed by external proffesionals who
assess impact/ progress. Future change could be embedding sensory sessions for a wider
range of students. [Impact — high]

Communication and interaction: Impact requires improvementin making interventions
shorter. They are lengthy by design but this doesn't help improve the impact. . [Impact -
Mixed]

Neurodiversity referrals: Lengthy local authority wait times in services mean that the impact
is not increasing. However, plans and support can be adapted in the meantime whilst awaiting
assessment. . [Impact — Mixed]

SEND Parental events: High impact - need to further our audience in the future. Currently
gaining an average of 15-20 parents. [Impact — high]

SEND Interventions (Lego therapy, communication through art, communication through
sports, handwriting intervention, stress support (therapy dog), Word prosseing skils,
tackling anxiety, Drawing for talking, Animal Care AQA Awards, Gardening AQA awards,
Sensory circuits.): Impact of all other interventions remains overall high with students
improving resilience, communication skills a sense of belonging and happiness in school.
[Impact — high]

TA Training: Further impact could happen through individualising training for students.
[Impact — high]
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Social emotional interventions: EBSA is highly impactful however, some students have a
long-term cycle of this support approach with low impact due to historical difficulties. There
does not appear to be a local authority 'next step' [Impact — Mixed]

Weekly Tutor group reading: this has been taken on enthusiastically by some tutors but not
by others. Some cite they are struggling to find time for reading due to other expectation during
form time. Evaluate and improve delivery for 25/26. [Impact — Mixed]

Students having a reading book: almost all students carry a reading book. They are sup-
ported in this by our highly competent librarian and by ensuring library access in Y10 form time
when library lessons no longer take place in English lesson time. [Impact — High]

Knock Knock Reading: Knock Knock students showed very limited gains (+0.07 years in
reading age), with small declines in SAS and GL scores. This highlights that the intervention, in
its current form, is not delivering the expected impact. However, as these were among the
lowest starting-point students (average reading age just 7.01), the intervention has at least
maintained levels where regression might otherwise have occurred. This suggests a need to
adapt or intensify the approach to unlock greater progress for 25/26. [Impact — low]

Reading comprehension intervention: Students in this intervention made a +0.97 year gain
in reading age (7.10 — 8.07), showing some improvement in decoding. However, SAS
remained flat, and GL scores declined. This reflects the challenge of closing comprehension
gaps for students starting from very low baselines. While non-intervention peers made stronger
progress, the data highlights that reading comprehension remains a priority for targeted
development, and future delivery may need refining to better translate fluency gains into
understanding for 25/26. [Impact — low]

Axiom Intervention: These small-group sessions develop confidence, resilience, and prob-
lem-solving skills, allowing pupils to “think like university mathematicians” and tackle challeng-
ing, open-ended tasks. [Impact — high]

Attendance is nearly 100% each week, and pupils are demonstrating increased engagement,
collaboration, and enjoyment of mathematics, giving them a strong sense of achievement and
belonging. [Impact — High]

Student council and student voice: Student voice has been an area of growth in the school
with definite impact seen. All students are represented in the council and all students benefit
from the changes brought about physically in school and mentally, from knowing they have a
strong voice that is listened too and acted upon (Mixed) In 2024/5 this has been built upon
with small committee groups being formed within the main council working on specific projects
and weaker/ younger students supported by fellow students (Impact - mixed - moving
towards high).

Debate morning for Y7-10: Some students really engaged and were interested in sharing
their opinions on a wide range of topics and some built confidence in speaking; however, the
limited time available and spaced out sessions (one form time every 2 weeks last year) did not
allow enough time for impactful progress. 25/26 with SAB also working on this we are able to
see students weekly. We have started the term with a focus on exploring poetry through Poetry
by Heart as a way to engage and excite students about the art form and challenging them to
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recite or perform a poem with the option to enter the national competition next year. [Impact —
Mixed]

Career interventions: Careers education at The Market Weighton School is highly effective in
supporting Pupil Premium students to raise aspirations, broaden their understanding of future
pathways, and make informed decisions about their next steps. Through a comprehensive
programme of impartial guidance, targeted interventions, employer encounters, and
personalised support, disadvantaged students consistently develop stronger confidence,
clearer career goals, and improved readiness for further education, training, or employment.
Tracking shows that Pupil Premium learners engage well with careers activities, and
destinations data indicates that they progress into positive post-16 pathways in line with, or
above, their peers. This strong careers provision plays a key role in reducing disadvantage and
ensuring every student is equipped to achieve their full potential. [Impact — High]

PD Days: PD days help reduce common barriers for PP pupils, including low confidence,
limited aspirations, and challenges with emotional regulation. They also support stronger
engagement by allowing pupils to explore real-life issues in a supportive environment. This
contributes to improved attendance, better behaviour, and enhanced readiness for learning
across the wider curriculum. Students complete an assessment for each session for
homework. Results are evaluated by Mr Morris and decision are made to improve the content
and the delivery. [Impact — High]

Science, Maths and English HW detention correction/ restorative session: New for this
year so no review

French and Spanish intervention: This support has a high impact for students who attend but
significant inequalities have emerged in access and effectiveness. Pupil Premium and lower-
attaining students—who stand to benefit the most—can be late or absent in the mornings,
meaning they regularly miss these sessions. This limits the intervention’s intended role in clos-
ing attainment gaps. Additionally, Spanish benefited from consistent delivery due to the support
of the language assistant, Marta. In contrast, French has no equivalent support, resulting in
fewer morning interventions and reduced impact. To compensate, the French teacher fre-
quently runs sessions at lunchtime, but lower-attaining pupils often forget to attend or choose
not to give up their free time, further widening the gap between higher and lower attainers.
Overall, there is strong potential to the morning intervention but inconsistent attendance and
unequal staffing across languages might reinforce, rather than reduce, existing disparities in
progress. [Impact — Mixed]

Service pupil premium funding

£3,850
Measure Details
How did you spend your service pupil Pastoral support through termly
premium allocation last academic year? mentoring programme giving academic,
behavioural and emotional support.
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What was the impact of that spending on
service pupil premium eligible pupils?

The funding allowed mentoring support
for these students which would have
been otherwise unavailable.
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